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ABSTRACT 

   In recent decades, the way students evaluate their academic achievements has attracted the attention of many authorities. The purpose of this 
study was to explore alternative assessment tools for evaluating academic achievement of first grade students. This study was conducted using a 
qualitative approach and content analysis method. Twenty participants were purposively selected from among first-time successful secondary 
school teachers and teachers and were semi-structured with open-ended questions. Information was analyzed by content analysis method in three 
steps of open, axial and selective coding. Findings were extracted around the tool-axis including 99 code words and 7 axial categories, and time and 
goal, criterion of validity and validity as the central variable. According to the findings, evaluating academic achievement in the early middle ages in 
our country faces a great challenge, especially in the measurement tools, which necessitates the attention of teachers and the knowledge of 
alternative measuring tools in the evaluation of academic achievements. 
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INTRODUCTION 

   Many learners, because they do not experience feedback effectively, 
do not know how to behave, and therefore find the feedback processes 
problematic, thereby trying to better understand teachers' oral 
feedback. Individuals who received verbal and verbal feedback also 
perceived better, higher quality, and more useful content than did 
recipients of feedback. In this study, learners' scoring criteria based on 
data planning; training and Learning - evaluation, feedback and 
professional judgment - reflection on teaching and evaluation of the 
impact of education (Hopfenbeck, 2020).According to a 2006 report by 
Margaret Spellings, evaluating student learning is one of the most 
important priorities for future education. In other words, we do not 
know whether students are learning? What do they learn? And how do 
they apply what they have learned? However, leaders in evaluation 
suggest that qualitative approaches are a great tool for evaluating 
students and supporting them better than trying to improve learning 
(McGavin et al, 2007). Parametric assessment in the classroom by the 
teacher, including the types of assessments used, how they affect 
students, how they influence students, and others. The task of a good 
evaluation method is to involve most learners in good learning (Gips 
and Simpson, 2009). 
   In addition, evaluation is a key feature of education and curriculum. 
Evaluation helps students understand what they are learning and what 
they are learning. Therefore, the right focus on improving assessment 
methods has a great impact on students' learning quality. Evaluation 
plays an important role in promoting learning and certification. If the 
student fulfills the educational goal, he / she performs high quality 
work (Boud, 2007). 
   Also, evaluation of academic achievement is an interactive process of 
learning with a teacher in which the teacher becomes aware of the 
students' learned and untrained information (Veldhuis et al, 2014). 

   An evaluation tool always has the same goal of answering questions 
about the person or curriculum being evaluated. In addition, all 
evaluation tools use data collection and subsequent decision making as 
the primary strategy (Abdo, 2017). Because, one of the major 
challenges for teachers is to create a learning environment in the 
classroom for students to understand the skills and understanding 
they need to have a good understanding of their students' current 
situation. (Veldhuis et al, 2014). Therefore, the teacher should have a 
good understanding of the assessment tools of the academic 
achievement. The teacher should not only be aware of the current 
success or failure, but also use the various assessment methods to 
make her students more successful. Improvement to increase 
educational quality (Elstad et al, 2017). Improving the educational 
quality of both is at the heart of improving the results of all students.   
However, researchers and professional educators have found a lack of 
common tools to measure classroom performance (Grossman et al , 
2010). The golden principle in new approaches, therefore, is 
evaluation for learning; nine evaluation of learning. Motivates and 
provides positive and incremental feedback from the memory on a 
continuous and step-by-step measurement of its alternatives (Block 
and Etal, 2002). In addition, formal evaluation has a significant impact 
on student achievement success, but requires the conceptualization of 
constituent evaluation 'learning for learning' as the integration of 
constructive strategy. Attending new classes is motivated by teachers 
with learning-dependent beliefs and formative assessment that are 
possible. Conscious support, by facilitating the understanding of 
teacher theory and practice, is critical to achieving these goals and 
overcoming their implementation problems (Andersson and Palm, 
2018). On the other hand, according to Facione and Facione (2006), the 
first intermediate period is one of the most important educational 
courses. Hosting has been associated with the assumption of large 
responsibilities by entering the higher education centers of big 
responsibilities (Alipour, 2017). 
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   Therefore, the use of traditional methods of measurement in schools 
has long been criticized and tried to replace other methods .According 
to Woolfolk (2004), Traditional methods require students and students 
to answer questions that they will never have to face again. They want 
to do this work alone. The real issues are not the same. Solving 
important issues requires time and often requires the use of resources, 
consultation with one another, and a combination of basic skills, 
creativity, and high level thinking.(Faghihi and Heydari, 2014).In other 
words, among the most important of the effects of the traditional 
approach to evaluation, the disconnect between higher educational 
and educational goals and the specific goals due to some 
characteristics, psychological traits, and student characteristics such as 
autism, autism, depression Similarly, specific social and cultural effects 
such as early school leaving, education, dismissal, and organization 
have also led to the formation of a widespread and long exam system 
(Ahmadipour and Sheikh Zadeh Takabi, 2018).Therefore, according to 
Adnell et al (2007)Alternative measurement methods are those that 
have been suggested in place of traditional methods of measurement, 
especially closed response methods, and alternative measurement is a 
generic term that is termed different from traditional methods. 
Alternative measurement tools are the actual measurement of 
"genuine measurement" (Saif, 2018). 
   Research shows that general practices related to evaluation form the 
'learning to evaluate' that can facilitate education. To develop and 
realize the maximum use of formative evaluation, one must focus on 
the concept of specific approaches, processes, and methods in specific 
content areas. If we want the majority of teachers to become formative 
evaluation experts. Existing system approaches should collaborate as 
part of a comprehensive system at all stages to facilitate learning 
(Bennett, 2011).While it has been generally stated that increasing use 
of formative assessment leads to quality education, they often believe 
that the pressure from external examinations of student learners in 
schools to improve outcomes impedes the use of formative evaluation 
(William et al, 2010). Formative evaluation has enhanced the practice 
and policy of international practice. Evaluation of learning is 
characterized by the information used to inform learning and teaching. 
Such a focus is largely on learning and independent learners are 
constantly engaged. Therefore, there should be a specific time period, 
stakeholders, the role of students and such a relationship between 
student and teacher, and the focus of learning in the specific process, 
but all of these may not necessarily be formal evaluation features 
because valid evaluation methods for Learning is different (Swaffield, 
2011). Authentic evaluation is one of the standards for mastering 
learning goals for promotion to and from the next school year, and this 
depends on the school and district of the student and whether such 
teachers are decisive in appropriate external evaluation, and the 
teacher determines when to take the student to the next level. To 
achieve the learning objectives of the respective course (Brodersen 
and Randel, 2017).In other words, valid and validated assessment 
enables the learner to improve aspects of their teaching and learning 
principles and to use them best in the learning process (Tan & 
Towndrow, 2009). Therefore, validated evaluation motivates the 
student to learn how to learn. Such a learner approach becomes an 
active, risk-taking person who is most likely to benefit from teaching. 
The curriculum, the teaching method and the evaluation method form 
three sides of a triangle. Each side of this triangle is an important pillar 
of learning and education. How to teach? And how do we evaluate the 
result? " These three pillars are in dynamic interaction with each other 
(Rastegar, 2004), As can be seen in figure 1.  
 

 
Figure 1- Learning and training elements 

 
   Also, Shagginess (2004) found the key elements of effective education 
include: a) Outside the discussion of the purpose of the student, the 
teacher's understanding of what the student is feeling is limited to the 
student's idea or subject, and that is where teachers are assessed for 
evaluation; They need good ways; b) they like fun and practical 
students for their growth; c) no way is the best, but teachers need to 
know their students, discover their strengths and respect how they 
learn. they take. 
  Formal evaluation, therefore, has a significant impact on student 
achievement success, but requires the conceptualization of constituent 
evaluation as integral to constructive strategy. Participation in new 
curricula is motivated by teachers with learning-based beliefs and 
evaluation that form the basis of 'evaluation for learning'. Conscious 
support through facilitating understanding of the theory and practice 
of the teacher to achieve these goals and to overcome performance 
problems They are important (Andersson & Palm, 2018). However, 
repeated evaluations in which symptoms or scores are given have a 
negative impact on learning motivation and are critical for lifelong 
learning readiness (Crick and Hardlen, 2003). Such assessment that 
students do not focus on encouraging, rather than learning and 
mastering, LG aims to pass a test score is good (Nicole and Disk, 2006). 
To use the instructional formative evaluation approach, having a good 
teacher ethics for student support is critical (Sutton, 2012). 
   Check out some of the research done including: The usefulness of 
online exams in learning conditions, Karaman (2011); 
Untrustworthiness of traditional tests and practices as the sole 
evaluation tool and such a project approach as one of the methods for 
evaluating students' academic achievement worldwide and in addition 
to the practical tests of a real-world assessment tool, Santrock 
(2011);Using real-world assessment techniques to improve students' 
self-teaching in real-time, as well as real-time assessment by 
identifying strengths and weaknesses and by providing opportunities 
to close the gap in student learning by Secretaries, Chappuis & 
Chappuis (2012) ؛Improving Student learning Performance by 
Implementing Combined evaluation techniques in the Classroom, 
William et al (2010); Self-efficacy with teacher and peer feedback to 
improve student performance, Nicole and Disk (2006) , Reinholz 
(2015); The Impact of Peer reviewing on Understanding Students' 
Cognitive Processes, Nicole et al (2013); Peer assessment  with teacher 
evaluation Method, Topping (2009);Class Observational assessment as 
Part of training to Support and increase Student learning, veldhuis et al 
(2013);Group participation is a way of engaging students in the 
learning process and in the rapid growth of students' digital literacy 
and the widespread development of online tools, Biggins et al (2015); 
The effectiveness of Computerized focused feedback techniques "Like 
Video Feedback, Audio Feedback, Multi-Feedback" by Learners, Chong 
(2019);Obtaining valuable Information and Overall valuation from 
Video Surveys, Murphy and Barry (2015);Providing Successful 
Students with Comprehensive and Reliable evaluation, Boud 
(2008).Choosing appropriate evaluation Techniques at different Levels 
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for Success and discovering Individual differences between Students, 
Tain and Sun (2018);Applying constructive and developmental 
evaluation instead of short evaluation to improve student learning, 
Riberio and Flores (2016);The role of real assessment as a motor 
Driven Student in Learning, Jessop and Thomas (2016);Teachers' Use 
of evaluation as bridging the Gap between learning Goals for academic 
Achievement by Students, Tong and Legionatan (2016);Academic 
achievement by applying Constructive evaluation methods, Andersson 
& Palm (2018); Improving the Quality of teaching by teaching 
Testimonials and Assignments of Classroom, Joyce et al (2018)It points 
to the importance of the subject. In recent decades, Iran has 
emphasized the role of evaluation in students 'academic achievement 
in the national curriculum, but some teachers' lack of awareness of 
alternative evaluation tools has led to the continuation of traditional 
methods of evaluation in primary school. 
   Thus the emergence of the national curriculum, standardized tests, 
countless projects, and so on has not yet fully established the desired 
education system. It is worth noting that accepting the necessity of 
change is not sufficient, because if the type and style of design 
Implementing and optimizing change is not smart, it will be difficult 
(Biramipour et al, 2012). Therefore, evaluation of academic 
achievement is of particular importance. Because it is important to 
know why we need to evaluate, what to evaluate, what techniques and 
methods to use in evaluating. Who to Evaluate and How to Use 
evaluation Results to Improve Our teaching activities (Tain & Sun, 
2018). If the weaknesses and weaknesses of the program are not 
revealed in a timely manner, they will gradually become a bigger 
problem and will not be easily solved (Maleki, 2011).Evaluation is also 
sometimes carried out by teachers in the same way, but it is quickly 
criticized for using an evaluation method to achieve different goals, 
depending on the bureaucracy (Wieviorka, 2011). 
   What illustrates the reality of the current situation of the first 
intermediate course is the important challenge of teachers in creating 
an appropriate classroom learning environment for students to 
understand the skills and understanding they need to understand their 
students' current situation. Students should continually collect 
information on students' academic achievement and this requires their 
knowledge of alternative ways of evaluating academic achievement in 
the first intermediate period. Thus, the dramatic developments in the 
situation of different societies require a re-examination of the question 
of ways to evaluate academic achievement in Iran's interim period. 

1) What are the alternative assessment tools in the evaluation of 
academic achievement in the first Intermediate Period of the 
Iranian education system? 

   Given what has been said, this research is important for a number of 
reasons: new research in its own right; the importance of monitoring 
and evaluating the activities of both the education and research 
system; One of the causes of students' academic failure and lack of 
interest in learning science and the emphasis on developing formative, 
continuous, and dynamic feedback and effective feedback on the 
education process; serious and purposeful planning to solve the 
existing problem of reduction through cognitive tools assessment of 
academic achievement; imprecise evaluation tools unknown educating 
teachers - fostering education and training in the country by 
preventing the development of illiteracy and increasing the skills and 
expertise of the younger generation - can serve as a message to the 
upstream authorities to change the curriculum from a centralized to a 
semi-focused state with a focus on creativity; Aims in selecting 
appropriate methods and models for evaluating academic 
achievement. 

METHOD 

   This research was a qualitative study that conducted content 
analysis. Content analysis is a way of presenting a credible and reliable 
interpretation of the textual literature (Hashimov, 2014). Successful 
teachers included the first intermediate course. To select participants, 

the two criteria for academic qualification were "having sufficient 
knowledge in the subject of academic progress evaluation" and 
academic experience "having at least 15 years of teaching experience 
in the secondary school. education departments were needed. 
Interview sessions were conducted by the researcher with 20 
participants, including 6 lecturers, 10 experts in the field of evaluation 
of the education departments, and 4 successful intermediate-level 
editors. Purpose of the study, reason for recording the interview, 
reassurance about the confidentiality of their information and 
identities. Necessary explanations were continued. According to birks 
and Mills (2011) saturation is one of the prominent features of 
qualitative research and is used to describe when new information is 
no longer available to the researcher (Bayani, 2016). Interviews lasted 
from 25 to 60 minutes. Semi-structured interviews were used to gather 
information. 
   A systematic approach was used to analyze the information and 
conceptualize and extract categories. This approach emphasizes the 
three-step coding procedure of Strauss and Corbin (1998), open, axial, 
and selective coding (Faraji Deh Sarokhi et al, 2016). In the qualitative 
content, information is first coded from the participants and then 
coded without considering the theoretical basis. The process of 
subtraction and reduction continues, however, to achieve broader 
categories and may include more partial codes (Creswell, 2012). In this 
research, the initial coding step was carefully reviewed and coded. The 
line-by-word researcher reviewed the data verbatim and identified the 
key concepts in each line or sentence and coded them. In the axial 
coding step, the extracted codes were The concept of proximity to a 
common concept is categorized under a specific category. At the 
selective coding stage, categories were also identified as central 
variables in the larger categories. In this phase of the research, 
judgment criterion, time and goal, validity were identified as the 
central variables. Extract data. The operation was performed manually. 
To validate the data, four methods of validity, reliability, verification 
capability and transferability were used. Validation was also used for 
long-term engagement, observation, continuity, trilogy, peer-to-peer 
questioning, and member checking. You will also have experience in 
qualitative research that will be endorsed. For the Czech members, the 
analysis and categorization of the interviews were also provided to five 
interviewees who, on the basis of the interview and such experiences, 
endorsed them. In this study for portability, it is attempted to fully 
describe all the details of the research, from the sampling to the data 
collection and analysis process, to avoid confusion. An experienced 
reviewer was used in the qualitative research to review and confirm 
the theoretical underpinnings of the process of collection and analysis, 
resulting in the study's reliability. Implemented texts, notes, analyzed 
data, study findings, extracted meanings, classifications, details of the 
study process, initial intention to study, initial proposal, interview 
question, and access to all details of the study were available. 
 
FINDINGS 
 

   Open coding, axial coding, and selective coding were used to examine 
the content of the interviews conducted at the level of micro analysis 
and conceptual ordering and conceptual ordering. Table (1) open 
coding, axial coding and selective coding extracted questions: 

 
Table 1: Interview Content Analysis Results for Academic 

Achievement Assessment Tools 

Highlight Coding (Concepts) 
Axial coding 

( Subcategories) 

Optional coding 

( Main 
Categories ) 

Evaluation to compare students, 
workbooks or folders, 

observation behavior, oral exams, 
relative grading, pluralism, total 
focusing, reference specificity… 

Comparative 

 

 

 

According to the 
criterion of 
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Evaluation with regard to the 
course objectives, standards, 

standards, curriculum, Islamic 
standards, development, 

expression of facts, assignments 
and exercises, individual and 

group projects, audio tapes, tapes 
Video, focusing on different 

aspects, all-encompassing, multi-
approaches… 

Depending on 
educational goals 

 

 

judgment 

Continuous and in-class 
evaluation, open-ended ways of 

answering, doing the work, 
having a process in mind, 

evaluating at the beginning of the 
lesson, evaluating to eliminate 

ambiguities in the teaching 
process , etc. 

During the 
teaching process 

 

By time and 
purpose 

End-of-course evaluation, 
reporting, interviewing, testing, 

qualitative  -  descriptive  ...  

At the end of the 
course 

Building new knowledge, closed 
response techniques, attention to 

cognitive and cognitive issues, 
giving enough explanations, 
helping students learn and 

teach  ...  

Related to the 
domain of 
cognition 

 

 

 

 

By credit 

Functional exams, performance 
exams, based on a fundamental 
change document, not having a 

single point of view, student 
orientation… 

Related to the 
skill area 

Interaction, participation, respect 
for humanity, growth of students, 

attention to scientific and 
educational competences, 

nurturing a good student for the 
society, bringing up the student 

of God, consideration of 
monotheistic nature, 

consideration of ethical issues… 

Related to the 
domain of 

attitude 

 

     As can be seen in Table (1), 99 open coding concepts, 7 sub-
categories based on the thematic similarity of axial coding, and 3 main 
categories under the Judgment Score, were named based on the 
weighting of the criteria of selective coding validity. It can be argued 
that interviewers need to know about alternative assessment tools in 
evaluating academic achievement in order for the assessor to be able 
to perform successfully in the field of academic achievement. These 
tools are described below. 
Topic 1: Judging by Criterion 
   Based on the results obtained from the interviewees :Evaluation to 
compare students together ,Evaluation based on the goals set in the 
lesson and ...And the sub-themes and quotations are as follows; 
Subcategory 1: Comparative 

   Some interviewees cited student comparative performance as one of 
the tasks of evaluating academic achievement tools: "We said it 
shouldn't be a nationwide test look "( Interviewee 1); "These problems 
led them to refine their promotion "(Interviewee 7);" Da Compare the 
student to himself at different levels"( Interviewee 1). 
Subcategory 2: Depending on educational goals 

   Some interviewees cited educational goals as one of the tasks of 
assessment tools for academic achievement. For example, interviewees 
argued: "To know students' intentions are intended, we need to use 
different tools with the learning environment, including Project, 
Observation Assessment, Performance Testing, Asking ... "( Interviewee 
13);" Evaluate Must-Have Training Values ... Assess Alternative Valuation 
"( Interviewee 2); Evaluation of academic achievement can include 
performance tests ... work directory ... observation assessment "... paper 
tests" (Interviewee 4); "for quality evaluation, we must say standard 
evaluation ... Initial evaluation, open book network, condensation, 

allocation, participatory, criterion ... and Rummy questionnaire" 
(Interviewee 6). 
Topic 2: By Time and Purpose 

   Based on the results obtained from the interviewees :evaluation at 
the beginning of the lesson ,evaluation to resolve ambiguities in the 
teaching process, Continuous evaluation during teaching, evaluation at 
the end of the training course and so on and the sub-themes and 
quotations are as follows; 
Subsection 1: During the teaching process 

   Some interviewees described conducting assessment during the 
teaching process as one of the tasks of assessing academic 
achievement. For example, interviewees believe: "The tools we use 
depend on the type of purpose we teach" (Interviewee 16); "Evaluation 
and its tools happen in one process ... But there are a number of 
disadvantages that prevent us from using all the tools, such as: the 
number of students, the inadequate volume of textbooks, and ... These are 
the things the teacher really can't use all the tools in the classroom "( 
Interviewee 7); "valuation to be used should be co-rotation ... fits 
studying, training is placing headings" (Interviewee 2). 
Subsection 2: At the end of the course 
   Some interviewees cited conducting end-of-course assessment as one 
of the tasks of assessing academic achievement. For example, one 
interviewee stated: "Our new perspectives on education in the field of 
evaluation, in addition to being productive, can also be part of the end-
of-semester exam "( Interviewee 10). 
Topic 3: By credit 
   Based on the results obtained from the interviewees :Closed response 
methods ,Repeat methods ,Functional tests, work bag or folder, 
Observing behavior, doing the work, oral test ,Plan and report, 
interview ,the experiment ,Homework and tutorials ,Individual and 
group projects ,Audio tapes, video tapes, Qualitative - Descriptive and 
...And the sub-themes and quotations are as follows; 
Subcategory 1: Related to cognition 
   Some interviewees cite cognitive content assessment as one of the 
tasks of evaluating academic achievement tools. For example, one 
interviewee argues"In the forensic, the pencil paper test and the verbal 
and non-verbal questioning are used in the classroom"(Interviewee 7). 
Subcategory 2: The skill area 

   Some interviewees cite the measurement of skills-related content as 
one of the tasks of assessment tools for academic achievement. For 
example, interviewees believe: "Given the intrinsic characteristics and 
characteristics inherent in the early ... The discussion of self-assessment is 
very important in helping the student to achieve advanced self-
assessment "( Interviewee 1);" In the skills section, performance tests can 
be used, including: written performance tests, Functional Identification 
Test, Functional Examination in Simulated Situations, and Sample 
Functional Examination Unfortunately, most teachers use written pencil 
and paper tests "( Interviewee 15);" use of functional tests, folder 
evaluation, project, self-assessment, peer review, and so on. (Interviewee 
4); Other interviewees mentioned the role of laboratory activities, video 
production, internet use, telegram channel, video clips, audio tape 
preparation, interviewing and reporting etc. (Interviewee 11,14). 
Subcategory 3: Related to attitude 
    Some interviewees cited attitude-related content assessment as one 
of the tasks of assessment tools for academic achievement. For 
example, interviewees believe: "Tools for evaluating attitude-related 
areas .Can be used including: observational measurement, use of 
checklists or checklists, use of different grading scales "(interviewee 15);" 
use of checklists, event logging, grading scales, self-assessment 
'Classroom evaluation, parent assessment and observation types are 
appropriate' (Interviewee 3). 
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Figure 2 - Native model of alternative measurement tools in 

evaluation of academic progress first high school 
 
   It should be noted though that there has been no new research in 
different validation stages, so it can be said that coding, extracted 
results and formulated models are highly reliable. 
 
DISCUSSION AND CONCLUSION 

   This study was designed to explore alternative measurement tools in 
evaluating early intermediate academic achievement. The findings 
showed that the evaluation tools of the first intermediate period 
academic achievement including judgments including comparative, 
based on educational goals; based on time and purpose included 
during the teaching process, at the end of the course; based on 
cognitive-related validity, In the skill area, it is related to the attitude 
area. So doing the functional tests, folder evaluation, Observational 
measurement, Self-assessment, peer-reviewed, Giving individual and 
group projects, Doing the interview, Doing oral tests, Listen to the 
audio tapes, See and hear recorded video tapes, While doing the work, 
Study assignments and tutorials, When testing, checking designs and 
reports, Qualitative and qualitative evaluation ... As alternative 
measurement methods with research focusing on the quality of 
evaluation Practices by teachers, Bell et al (2018); Contributing to 
lifelong learning through validated evaluation and understanding and 
applying multiple intelligences Gardner, Landers (2018); Evaluating 
the Impact of technology on query learning and Performance 
observation, Tawafak et al (2018); 
   Teachers' Understanding of the evaluation System Implementation, 
Elliott (2015); 
  Individual growth by Performing a Portfolio Performance assessment, 
Kaur et al (2015); 
   Alternative knowledge valuation, Skills and attitudes beyond a tool 
for performance assessment, Passeri et al (2015); Academic 
achievement, Enhanced Interaction, More accurate and practical 
feedback, Improving cortical thinking skills, and creating alternative 
and Continuing assessment learning, Cirit (2015); Provide 
opportunities for exam completion and immediate feedback from 
practice with online exams, Jine Lin et al (2011); Using multi tools to 
meet all needs bike gad, Shabanpour Omali and Ebadi Jamkhane 
(2018); Implementation of Qualitative and Multi-instrumental 
Evaluation for comprehensive evaluation, Ebrahimi and Hesami 
(2016); Teaching homeworks as a method of evaluation, Shivandi 
Chaliche et al (2016); The effect of Using the workbook on reducing 
Test Anxiety and Increasing Self-Esteem, Badali et al (2015); 
Considering evaluation methods for each learning area,Ajdari et al. 
(2011); Folder based on assessment of effort, Achievement, and 
Academic Achievement, Safavi (2016); Activating and Independent 
Student loading using folder, Namvar et al (2011); Multiple evaluation 
Strategies' Oral evaluation, Laboratory evaluation research  

Evaluation» As educational evaluation tools for fair supervision, Hojjati 
et al (2018); Focusing on qualitative-descriptive evaluation rather than 
quantitative approach, through attention to curriculum and 
educational criteria, to the depth and quality of student learning, 
Mohaghegh Moayyan (2004); Qualitative-descriptive evaluation is not 
a new approach, but rather an evolutionary evaluation with a 
descriptive feedback approach and a more complete version of master 
mar,  Ebadi et al (2014); Correspond. But what can be seen does the 
opposite. There seems to be a lot of flaws in school and if teachers of 
assessment tools and methods replace evaluating academic 
achievement in this course, they will certainly be revising how 
students are evaluated. Therefore, the developed model of assessment 
tools and methods can be concluded. Early Intermediate Academic 
Assessment, which has been successful with content analysis based on 
the views of experts, experts, and teachers, is a comprehensive model 
and teachers can use it as a reliable model in early middle schools. 
Must be strong Future facts will be taken into account. Among these 
limitations can be mentioned the way of conducting the research with 
a qualitative approach, the lack of successful editors, the difficulty of 
identifying qualified individuals, the inability to attend interviews, and 
so on. 
 
Thank you 
   We are grateful for the hard work of all the experts, experts and 
teachers who contributed to the implementation of the Early 
Intermediate School Principles and to the better evaluation of their 

academic achievement. 
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